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Abstract

With reference to the theory of glocalisation, this study examined the glocalising of
drama education in Hong Kong. Firstly, the author, serving a propagator of drama
education and relating to her teaching training experience, looked into the teaching plans
of 147 students and interviewed 14 of these students, from which the author illustrated
and explained the complexity of borrowing and passing on drama education in Hong
Kong. Though the students agreed unanimously that drama education is capable of
promoting transformation, they have always been under the constraints of their
prevailing teaching beliefs and practices. Moreover, with inadequate training and scare
resources available in Hong Kong, the students have misinterpreted and misused drama
conventions which brought forth merely a form of drama education, but never its spirits.
This prompted the author first to reflect on and deconstruct the western workshop mode
of experiential teaching which addresses learning through experience, and second to
appropriate the local factors to reconstruct a hybridized training approach. This
hybridization aims at helping the students establish a basic and standard knowledge
framework of drama conventions, and thus incorporate it systematically to practical
experience in the hope that drama education would take its promising transformation
effect and keep passing on in Hong Kong.

Keywords: glocalisation, teaching training, roles of propagator, drama education,

drama conventions



